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Abstract: This study aims to determine the influence of CORT program on developing writing 

Composition of Iraqi EFL University Students.  The four skills (flexibility, fluency, accuracy, and 

originality) adopted in this study using experimental study. Two section were chosen to represent the 
sample of the study:40 students for experimental group and 38 for control group. An experimental 

group received the CoRT program and a control group that was taught in the regular method. a 

creative writing test and a rubric for scoring the students' creative writing performance were 
designed as the instrument of the study. The experimental treatment was conducted during the second 

semester of the academic year 2023-2024 the results showed that there was statistically significant 

difference between the control and experimental groups on both instruments in favor of the 

experimental group. In addition, there were statistically significant differences between pre-and post-
administration of both instruments on the experimental group in favor of the post administration. The 

results indicate that CoRT program led to developing students' EFL University Students' abilities in 

writing Composition. 
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Introduction 

Writing skill is the way with which individuals and institutions can communicate all 

over the world, and it is a great instrument for helping people to know more 44 about others' 

way of thinking, in addition, creative writing skills consolidate concepts and ideas that allow 

peoples to write down their ideas and innovations. It helps to determine how to arrange 

actions in the innovative works. Throughout writing, one can translate his concepts and be 

able to logically persuade others. It is easier to test and evaluate the development of the 

individual's level when the person achieves noticed progress in written context. In describing 

creative writing, Sak, (2010) asserted that creative writing classes provide an opportunity to 

develop confidence in presenting one's own work and critiquing others. Adults can explore 

interests while experimenting with self- expression and taking personal risks. Three elements 

of the topic (presentation, action, and interaction) were developed through which individual 

assessment, collaboration, and creativity could be. Mely (2009) asserted that teachers, as well 

as learners, should engage with extensive reading. He argued also that there are significant 

benefits to teachers if they participate in creative writing.  

Haroon (2014) stated that creativity is an essential element that is obviously involved 

in the teaching learning process; particularly that learning is viewed as a creative process that 

involves students making information relevant by linking prior knowledge and new 

knowledge in a meaningful format. Shorofat (2007) pointed out that writing could be 

classified into two kinds: functional and creative. Creative writing is that kind through which 

individuals can convey what they have in their minds to others in an attractive literary style. 

It includes several genres such as writing stories, poems, plays and essays. Musa (2002) also, 

noted that creative writing is a distinguished academic activity and one of the complex mental 

processes which writers express their feelings and reactions. Ibnian (2009) defined creative 

writing as that kind of writing through which students express thoughts, opinions, solutions 

etc... in an attractive literary style, taking into account mechanics of writing. Fortunately, a 
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number of approaches, methods, and programs have been used to improve language learning 

in general and the creative writing skill in particular. One of the promising programs to 

develop creative writing is CoRT program .The CoRT program is considered the most 

famous among the thinking programes across the world. (CoRT) stands for (Cognitive 

Research Trust) an institution of cognitive research which was established by De Bono, a 

theorist, at Cambridge . It is an educational curriculum for direct teaching of thinking skills, 

divided into six modules each consists of ten lesson.  

The CoRT 1 is Breadth which helps students broaden their perception. They should 

know more about each thinking situation after using the tools than they knew before they 

started. The CoRT 2 is Organization that gives students a variety of tools to organize their 

thinking. In addition ,the CoRT 3 is Interaction that helps students observe the thinking 

involved in arguments, how a point of view is presented or defended, and the value and types 

of evidence. The CoRT 4 is Creativity in which students learn tools to generate fresh new 

solutions to challenges. The CoRT 5 is Information and Feeling tool to separate emotions 

from facts.  

Finally, the CoRT 6 is Action which begins with the purpose and ends with specific 

action steps for the implementation of the outcome .(Debono ,2009) The tools in the CoRT 4 

program are selected for improving creative writing sills for the first grade for secondary 

stage students .They include :Yes, no, po ( possible ),Stepping stone, Random input, 

Dominant idea ,Define the problem ,Remove faults ,Combination, Requirements ,and 

evaluation . The essence of the CoRT Thinking Method is to focus attention directly on 

different aspects of thinking and to translate these aspects into definite concepts tools that can 

be used deliberately . The CoRT program features ways to help students with different 

abilities to use them effectively in academic and personal situations. In other words, The 

program helps all students including students with special needs and at-risk students (De 

Bono, 1998). After over 38 years of widespread use, the CoRT program is now considered a 

universal tool that is widely used in different cultures, situations, ages, and abilities. This 

program is being used in Australia, USA, Singapore, South Africa, UK, Ireland, Italy, Japan, 

Malaysia, Brazil, Canada, France, India, Malta, New Zealand, Philippines, Russia, and 

Venezuela.  

The CoRT consists of 60 lessons divided into six parts. Each part comprises 10 

lessons (Al Zyoudi, 2009; Jarwan., 2007). However, in the CoRT program the focus is on 

evolving the easy use of thinking skills by frequent exercise; thus, argumentation does not 

seem to be a major issue for evolving thinking skills. Therefore, it is shortened (Moseley, 

Elliott, et al., 2005). Nevertheless, Dingli (2001) pointed out that learning the CoRT skills 

helps students with different abilities to learn in order to gain suitable principles for long term 

education and also to deal with rapid changes in the twenty-first century. The CoRT program 

helps students to collect, select and evaluate information. later, Moseley, Elliott, et al. (2005) 

reported that the CoRT program teaches a set of thinking “processes” defined by 

abbreviations for "creative and critical thinking"; processes that target the breadth in 

knowledge, organizing thinking and addressing them with proper knowledge .However, a few 

studies have used CoRT in the field of TEFL . This study attempts to investigate the 

effectiveness of using CoRT based program to improve creative writing Skills for the first 

grade secondary stage students. 

Literature Review 

The CoRT program 

The CoRT program is one of the promising programs to improve creative writing 

skills which was designed by Edward de Bono and was first published in 1973. The name 

CoRT stands for Cognitive Research Trust which was established at Cambridge, England 
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(Dingli, 2001), in 1976, his book ‘Teaching Thinking’ was published (one of 41 books which 

he has published on the topic, in 26 languages). (Murphy, Michelle, Bourne, Briggs, 

1995)''The cognitive research trust (CoRT) program has been in use for over twelve years in a 

wide variety of schools in the wold (DeBono,1976). The notion of the program generally is 

practical thinking at the cognitive research trust to encourage the use of material with 

applicability in a wide variety of situations.  

Therefore, this program considers thinking is a basic process that can be taught and 

used across a wide variety of ages and abilities (Debonno,1985) The idea that creative 

abilities are trainable emerged in the 1950s when a few psychologists and creativity scholars 

such as. Guilford, Parne and Torrance disagreed with their colleagues who thought that 

creativity is a characteristic fixed at birth and which could not be increased deliberately. 

Instead, they viewed creativity as a common characteristic of all human beings rather than 

being a trait reserved to a few gifted individuals (Casanovas,2015 ). 

CoRT4''creativity'' program: The target program in this the study is CoRT 4 

''creativity'' is concerning with creative thinking for improving creative writing skills 

including lateral thinking which are Yes, no, po (possible ),Stepping stone, Random input, 

Dominant idea ,Define the problem ,Remove faults ,Combination, Requirements ,and 

evaluation . The essence of the CoRT Thinking Method is to focus attention directly on 

different aspects of thinking and to crystalline these aspects into definite concepts tools that 

can be used deliberately. This section is concerned with creative thinking including element 

of lateral thinking which students learn tools to generate fresh new solutions to challenges. 

The CoRT based program is proper for helpining learners to use their thinking and 

imagination to write creatively. It would be appropriate to use this type of program in order to 

help student imagine and practice thinking so that it helps students improve their writing. 

Therefore, the purpose of this study was to investigate the impact of using CoRT based 

program to improve creative writing skills of EFL 1 st year Secondary stage students. 

Writing Composition   

Writing is the most advanced, and also the hardest, language skill. It is difficult to 

launch writing unless the remaining three language skills are mastered. Writing includes a 

number of sub-skills and it is necessary to attend each sub-skill step by step before attempting 

to write the composition. Composition writing is an optional task for learners to carry out. 

Students always master the vocabulary by means of reading skills. One has to start on a blank 

page when writing. Teachers are unable to assign a subject and place the students on the 

blank page and expect good results. It is impossible to fill the blank page with nonsense. It 

requires time, practice, patience and determination to fill it with suitable meaningful words. 

(Stylianides & Childs, 2019:28). Students cannot pull on, repeat, add examples and increase 

the bulk of the material without sacrificing with consistency. In order to lead the learners to 

the competent stage of independent learning, they must be directed in the process of writing 

initially. Students are given pictures or points in the early stages which act as prompts. 

Teachers talk with them about the given topics which must be appropriate for their ages.  

There are various compositional forms such as secretive, narrative, and reflective. At 

the primary level, concise compositions are appropriate. Gradually, we should add narrative 

subjects, accompanied by reflective ones. Compositions may also be biographical or 

autobiographical. There is a general apprehension about composition writing in the student’s 

minds. They fear they can commit spelling or grammatical errors. These are on paper and the 

teachers mark out the red errors. There are, however, certain benefits over other language 

competences. For instance, one can make a mistake in speaking ability which cannot be 

removed. If the mistake is realized, one has to apologize. Speech is spontaneous and one does 

not get time to consider, to pick terms, alter, modify, cancel, and rewrite. All these things, in 
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fact, are possible (Husin & Abdul - Azis, 2004). One has time to reflect, arrange the text, 

adjust, update, edit, take the opinion of somebody or, at times, rewrite the whole composition.  

The writing of compositions also needs much practice (Rahoomi,2019). The students 

who write composition will learn to understand who will read the composition, for what 

reason, what their needs are and how they will benefit from it. In short, they have to learn to 

think from the viewpoint of the readers. Writing compositions involves a certain degree of 

flexibility, space and time. It is important to have an open environment which is in PT. 

Although the subjects are allocated to teachers, a number of options can be offered. Students 

will debate and choose a subject among themselves. Students writing on the same topic can 

be grouped together, and they can select a tutor to lead them from their group. Not every 

student can have all of the topic knowledge. The tutor can generate a healthy discussion, and 

a Cort arrangement can share information or ideas about the topic. Compared to a normal 

classroom, the environment is informal, so it does not create any kind of pressure on 

students’ minds. They openly approach the tutors, should they have any difficulties.  

Many students face a block in composition writing, and are unable to continue 

(Stylianides & Childs, 2019:28).  

The teachers have an almost completed product and don't have to waste a lot of time 

fixing the fundamentals. The designated tutors may also test and confirm the students making 

the suggested changes, reducing more teacher load. Writers need to learn how to explore 

tools, collect information, formulate a thesis, organize support, construct arguments, quote 

proof develop effective voice, review ideas, and edit for correctness. We may discreetly teach 

each of these skills but writers must internalize them in order to become second nature. 

Methods 

The researcher follows these measures in order to achieve the goal of the study and 

prove his hypothesis:(1) The choice of experimental design, depending on the nature of the 

study, (2) the selection of population and sample,(3) the sampling, (4) the monitoring of 

external variables,(5) the design of the tests,(6) the administration of the experiment, and (7) 

the statistical analysis of the results. 

The population  

In the academic year 2023-2024, the population is the 3rd grade students in English 

Department, College of Basic Education, University of  Babylon. The present study sample 

comprises (81) students of. Such a sample is divided into two categories. Group 1 (A) which 

is a control group. It consists of (39) students ,while the second group (B) consists of (42) 

students as the experimental one. The sample is decreased after exclusion to (78) students, 

(38) to the control group and (40) to the experimental one. The study group has provided a 

solution to the study problem in the second term of 2019- 2020, based on Cort exercises 

conducted by the researcher over nine weeks. During this period of time the researcher 

herself taught the experimental and the control groups. 

Equivalence of Subjects 

The two groups were equalized by monitoring certain variables that can influence the 

outcome of the experiment. These variables are: age of students (measured in months), 

educational level of parents, and the grades of students in English in the first course of the 

same academic year. 

Controlling Extraneous Variables  

The researcher tries to manipulate the effect of these variables. Extraneous variables 

are independent, unpredictable variables. 

Validity of the Tests 

The validity of a test is one of the most important factors to consider when choosing 

or designing a test. Validity is the degree to which conclusions drawn from the results of a 
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specific assessment are acceptable, descriptive, and important. In other words, the degree to 

which an evaluation assesses what it aims to analyze is valid. It means you must check what 

and how you are teaching. As far as classification is concerned, Brown (2010) classifies 

validity as criterion-related, face-related, consequential, construct-related and finally content 

related validity. Face validity refers to: the degree to which a test looks accurate and tends to 

assess the information or skills it seeks to measure, based on the subjective judgment of the 

examinees who take it, the administrative staff who decide on its application, and other 

psychometrically unsophisticated observers. A jury of twenty linguistics and TEFL 

methodology specialists saw the test to ensure its face validity. These experts were asked to 

determine the face validity of the test and to state their suggestions regarding the suitability of 

the test and its items to the level of the students. The members of the jury agreed that the test 

is valid in its face and that its items are suitable for the level of the students except for certain 

modifications which are taken into account. 

Results 

To achieve the aim of this research, which is looking for the effect of Cort strategy on 

3rd.  grade performance of EFL students' writing composition skills and evaluate their null 

hypothesis, pre-test and post-test data are statistically analyzed. This research will be 

performed to assess if there is a significant difference between the two groups in the pre-test 

and the post-test. The researcher used the T-test for two separate samples to evaluate the 

analysis to determine the importance of the discrepancies between the average scores of both 

groups. The mean scores of the experimental group is (37.525) and that of the control one is 

(32.000), according to the findings obtained from the two groups. This means that the 

experimental group scores in composition writing skill growth are higher than those of the 

control group.  

The estimated t-value is (3,117), which is higher than the tabulated t-value (2,000), 

0,05 meaning level and (76) freedom point. This shows that the study's null hypothesis notes 

that there is no statistically significant difference between the mean scores of the students 

being taught writing skills using peer coercion method and those being taught writing skills 

using the technique recommended by the Teacher's Guide. This is denied, and the alternative 

hypothesis is accepted. In the light of the statistical manipulation of this study's data, the 

results show that the technique suggested and adopted by the researcher in her experiment has 

proven successful in improving the writing skills of the student.  

The researcher has followed routine steps to deliver the lesson, where she starts 

warming up the students and then presenting information about the previous lessons asking 

students about them. Then, she presents and explains a new lesson to her students. Table (1) 

T-test results for two independent samples to identify the significance of the statistical 

differences between the two groups on the post- test: 

 

Group N Mean SD  T-value Level of 

significan

ce  

Judgment 

Comput

ed  

Tabulated 

EG  40  37.525 8.846 3.117  2.000  0.05 For the 

Experimenta

l Group 
CG  38  32.000  6.580 

 

Conclusion 

The results of this research, theoretically and practically, lead to the following 

conclusions: 
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1.The CoRT strategy gives students the ability to engage actively in the learning 

process. It is more effective in improving the students' writing skills within the experimental 

community than the prescribed form. 

It is an important technique for teaching writing skills to students at English 

Department. The prescribed approach where teachers are the primary source of questions and 

answers limits the imagination of the learners as they obtain a repetitive pattern of questions. 

Apprentices working in a socially structured group can learn substantially better than 

individual learners. 

In order to use CoRT strategy effectively, instructors need to invest more time in 

developing the writing skills study, in which the instructor delays the correctness of the errors 

the students make in punctuation, grammar , spelling, and so on until they take some writing 

skills practice. 

At the end of each CoRT strategy lecture, the incentives offered inspire to both groups 

to work hard to become the winning party. 

The researcher claims the teacher plays very important roles in writing classes and 

different tasks. The instructor will be a planner, facilitator, input source, organizer, supporter, 

monitor and participant from the perspective of the researcher. 

The researcher believes that more practice is required for EFL learners to concentrate 

on these stages and thus improve their writing skills. CoRT strategy has proven successful in 

improving the writing skills of learners in Iraqi EFL Colleges. 

CoRT strategy assists learning technique to play an important role in improving EFL 

learners’ compositional skills and making learning more effective. It also increases the ability 

of learners to use language expressions and vocabulary and develop their grammar and 

written texts knowledge. 

The use of CoRT technique increases learner engagement and provides incentives for 

self-correction and non-embarrassment recognition of errors. Compared to other old fashion 

approaches, the use of Cort decreases the effort and time required to improve writing skills.  

Students in both groups face difficulties in writing English composition, where the 

mean of EG score in the pre-test is (31.375) and that of CG score is (30.763), whereas the 

mean of EG score in the post-test is (37.525) and that of CG score is (30.763).  
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