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Abstract: In middle and high schools, the process of creating and giving presentations is hardly taken 

seriously, as pupils read (mostly) everything from slides and just copy and paste the information from 

certain websites. When they get enrolled into a BA/BS programme, they may face challenges related 
to how a slide should look and how to present a topic in front of an audience. Hence, besides 

developing students` English language skills another aim was to train learners to get rid of how they 

used to present their projects while they were pupils and move to the way an academic presentation 
should look like and be delivered—this way they will also get trained for the moment when they will 

have to prepare for the BA/BS thesis defence—, and also to ask students to assess their own and other 

peers` performances, either verbally or by filling in assessment grids.  
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I. LITERATURE REVIEW 

According to the British Council website, oral presentations in EFL classrooms are a 

tough mission for learners as they have to face numerous challenges. As such, the page 

provides some tips (i.e., the “dos” and “don’ts”) when it comes to preparing for and 

delivering the presentations (please see Figure 1) (Anon., n.d.).  

Dos  Don’ts 

 Use more formal language 

 Pause from time to time and don`t 

speak too quickly. 

 Speak clearly and at the right volume  

 Have your notes in case you forget 

anything. 

 Practise your presentation. If possible, 

record yourself and listen to your 

presentation.  

 Look at the people who are listening to 

you. 

 Use very informal language 

 Read every single word from your 

speech.  

Figure 1 

Sometimes, an oral presentation is accompanied by several PowerPoint slides. Hence, 

according to Joel D. Aldrich (Azzahra, n.d.), the structure of an academic PowerPoint 

presentation should be as follows:  

 title slide, containing the title of the presentation and the name of the presenters; 

 outline, containing the aspects to be covered during the presentation;  

 the presentation slides, 

 reference list. 

The presentation also contains examples of good and bad slides in terms of structure 

(e.g. “write in complete form, not full sentences”; “include 4-5 points per slide”, “do not use 
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distracting animation”), fonts (e.g. “do not use capital letters only or almost impossible to 

read fonts”), colours, backgrounds, graphs, spelling, and grammar. 

 According to the Cambridge Dictionary (Anon., n.d.), the proofreading process is a 

method through which “mistakes can be identified and corrected before the final version is 

printed or put online”. 

 By definition, self-assessment refers to “the process of having the learners critically 

reflect upon their own learning and/or performance” (Roberts, 2006). The peer assessment 

means exactly the same, the only difference is that the assessor “critically reflects upon 

others` performance”. In both processes, students can be asked to propose grades based on 

different criteria. 

II. EVIDENCE 

II.1. IN-CLASS/ RECORDED PRESENTATIONS  

At the beginning of the spring semester, students were instructed on how they were 

expected to deliver their presentations. Then, students were asked to organise themselves into 

groups (Faculty of Psychology and Education Sciences—groups of 5 or 6 students; Faculty of 

Chemistry—groups  of 2-3 students). Students from the Faculty of Psychology had weekly 

online meetings (a total of 14 seminars) and students from the Faculty of Chemistry had face-

to-face classes on odd weeks (a total of 7 seminars). While choosing a presentation topic 

from the assigned list and presenting it was a mandatory task for the first years from the 

Faculty of Psychology, this grade representing 50% of their final grade, at the Faculty of 

Chemistry students` presentations were included in the grade they got for the assignments 

(i.e., the recorded presentation represented 10% out of their final grade and it was not 

compulsory). Students at the Faculty of Psychology had to present the topics during seminars 

and students at the Faculty of Chemistry had to record their presentations and upload them to 

Microsoft Drive, using the link I sent them. 

Students` presentations were assessed based on the following criteria (Mandici, 2023):  

 content; 

 organisation of presentation; 

 resources and aids; 

 time management; 

 presentation and communication skills. 

Steps in creating successful presentations 

 

 

 

 

 

 

 

 

 

 

 

Figure 2 

  In terms of content, I came to the conclusion that most students had difficulties in 

selecting the information from the website (i.e., most of them copied and pasted the 

Choose a topic 

you like/ are 

familiar with 

Select 

information 

worth presenting 

Write down/Type 

your speech 

Rehearse & Adjust 

your presentation. 

Time yourself 

Create your 

PowerPoint/Prezi 

slides 
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information they found on slides and/or in their written speech). As an example, during a 

presentation, one student gave a quote from one of Shakespeare`s literary works, The Taming 

of the Shrew, to support his point of view. When asked what he knew about this literary work 

and whether it is a play, novel, novella, or  poem, he did not know what the answer was. 

Besides the structure of the presentation, students were also given pieces of advice on 

what they should change when they will have to create other presentations. 

Despite being told not to include too much text on slides and only just the main ideas, 

keywords, pictures, or charts., some students did exactly the opposite. As we all know, there 

is no point in reading the content from a slide; everyone from the audience can do it. Some 

students did not even bother to rehearse the presentation before, so they were unfamiliar with 

pronouncing words such as prioritise (/praɪˈɒr.ɪ.taɪz/), atmosphere (/ˈæt.mə.sfɪər/), literature 

(/ˈlɪt.rə.tʃər/), characterise (/ˈkær.ək.tə.raɪz/), psychology (/saɪˈkɒl.ə.dʒi/), or performance 

(/pəˈfɔː.məns/). To avoid pronunciation mistakes, students were recommended to check the 

words they do not know how to utter/read properly by accessing the online Cambridge 

Dictionary.There were also situations in which students` PowerPoints had fonts and/or 

backgrounds that made the displayed information difficult (sometimes almost impossible) to 

read. For instance, the text displayed on the slides of a presentation contained only capital 

letters. 

 

 

 

Figure 3 -Example of a bad PowerPoint slide 

(Presentation topic: The bullying phenomenon in Romanian schools) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4 - Example of a good 

PowerPoint slide 

(Presentation topic: The bullying 

phenomenon in Romanian schools) 
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As we are talking about academic presentations, keeping evidence of the used 

resources is mandatory (i.e., the last slide of the PowerPoint/Prezi presentation had to include 

the websites, research articles, books, etc. the presented information was selected from).  

Students were also told that, during each presentation, the allocated time for each 

learner was 5 minutes. To avoid presentations that would have lasted longer than 30-35 

minutes, students were given a rule of thumb: “One A4 page, double spaced, equals roughly 3 

minutes speaking time” (Zetu, n.d.). During face-to-face presentations, students did not take 

this piece of advice into account. Even the presentations that were mostly read took longer 

than the allocated time. 

Some learners from the Faculty of Psychology had the wonderful idea to include 

questions and follow-up activities on different platforms to check on their peers` 

understanding of the subsection they talked about. They were even encouraged to pick 

colleagues from the attendance list. However, despite being advised to “rehearse the Q & A 

sessions with friends” (Zetu, n.d.) they did not take this into consideration. Consequently, 

some of the named colleagues, who did not pay attention to what their colleagues presented 

or were too shy, refused to come up with answers. Figure 5 illustrates the presentation scores 

that students from the Faculty of Psychology and Education Sciences got based on their 

performance. 

 

 

 
Figure 5 
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On the other hand, Figure 6 presents the grades that the students from the Faculty of 

Chemistry got based on the audio-video recording they uploaded to my Drive account.  

If we take a look at Figures 5 and 6, we can see that the number of students who did 

not present the project was significantly higher at the Faculty of Chemistry (29%), leading to 

the possible conclusion that students were unwilling or too shy to record themselves while 

presenting the topic they chose. However, unlike the students from the Faculty of 

Psychology, students at the Faculty of Chemistry had the “chance” to check on their 

performance from the videos before uploading and make the corrections they considered as 

appropriate (for instance mispronounced words). On the other hand, students from the 

Faculty of Psychology had “no second chance for a good impression” (Zetu, n.d.).  

 Hence, the benefits of including presentations in the EFL class are as follows: 

 As long as this task is approached accordingly by students, they will develop their 

English skills: “Because I presented a project, I improved my speaking skills.  I knew 

from the beginning that I wanted to present the project freely and with a little practice I 

managed to do so. And my work was appreciated and rewarded with a high grade, which 

makes me happy and makes me want to improve my knowledge as much as possible” 

(quote from a student`s feedback).  

 Teamwork: “I think the most important thing I learned was how to work in a team, how to 

socialize with other people in a foreign language, and how to cooperate with them so that 

our work is effective” (quote from a student`s feedback).  

 Students can select only the information they need.  

 Students learn not to exceed the allocated time.  

 Students` vocabulary gets enriched and their pronunciation gets improved: “I learned 

many new words from different fields. It is easier for me to express myself than I did 

before.”; “The English language class helps me learn pronunciation rules and enrich my 

vocabulary.” (quotes from students` feedback).  

 University students learn to create academic PowerPoint/Prezi slides.  

 Recorded presentations give students the opportunity to see their own performances and 

make the necessary adjustments before submitting the final version to the platform.  

The drawbacks of presentations in EFL classrooms are listed below:  

 The whole process is time-consuming, even when the non-philological university students 

work as a team.  

 Students may have difficulties in distinguishing between good and fake sources.  

 As for the recorded presentations, not everyone feels comfortable recording their project 

and uploading them to a platform. Consequently, they might refuse to do it.  

II.2. PROOFREADING, PEER- AND SELF-ASSESSMENT  

II.2.1. FACULTY OF PSYCHOLOGY AND EDUCATION SCIENCES 

At the end of each presented topic, the attendees were asked to verbally analyse their 

peers` performance in terms of strengths and weaknesses. As it was an online language 

seminar, lots of presenters` peers came up with more strong points than weak ones .   

During the spring semester, students from the Faculty of Psychology had three 

asynchronous online progress tests and they were told that they had at least two of them. 

Each test took place on Microsoft Teams and each time, students had one week to fulfil the 

tasks. All of them consisted either of open-ended questions based on the attached pictures or 

writing stories starting from the attached pictures. Students were also assigned a reflection 

task as the second part of the test: “What is my main learning after the English language 

class?”. Students were asked to type their answers in Word documents.  

Before submitting their answers to the open-ended questions and stories, students had 

to organise themselves into teams and proofread each other`s papers (i.e., they had to identify 
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and correct the grammar, spelling, and punctuation mistakes) using Track Changes. Based on 

the mistakes the authors made, the assessor had to propose a grade from 1 to 10 and argue it 

briefly. Each student had to make sure that his or her peer`s corrections were visible—this 

way, errors, and serious grammar mistakes could be avoided and also the teacher would 

spend less time grading the paper ( (s)he would correct only the skipped mistakes).  

 

      II.2.2. FACULTY OF CHEMISTRY 

As stated at the beginning, the recorded presentations were part of students` 

assignments. Filling in and uploading the self- and 5 peer-assessment grids (Mandici, 2023) 

to Moodle represented another 10% out of students` final grades and aimed to make students 

reflect on and assess their and other peers` performance. 

 
Figure 7- Self-assessment grid 

 

 
Figure 8 - Peer- assessment grid 
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Just as for video presentations, the assessment grids had to be submitted before the 

deadline that was announced at the beginning of the semester. Besides filling the self-

assessment grids, each student had to choose five colleagues, watch and listen to their 

presentations, and fill in the peer-assessment grids. 

To get trained for the final exam, during several seminars, students were asked to 

write either “for” or “against” paragraphs on different topics. The allocated time for this task 

was 15 minutes. Then, they were asked to exchange papers between them and grade them 

using a different colour. The allocated time for this task was 7 minutes.  

Similar to students from the Faculty of Psychology and Education Sciences, students 

from the Faculty of Chemistry had to work in pairs and correct each other`s mistakes using 

Track Changes before submitting their essays. The essay was part of the assignment and 

represented another 10% out of their final grade.  

Students who did not upload their video presentations were assigned an extra essay 

question they had to answer in at least 100 words and were asked to comment on their 

strengths and weaknesses in terms of content and structure by writing a 10-15-line paragraph.   

Before handing in their exams, students were asked to self-assess their papers. To my 

amazement, the grades proposed by the majority of students were very close to reality, their 

scores varying by one or two points only sometimes. Only a few students overrated or 

underrated their papers.  

Besides working in teams, the proofreading process has the following advantages:  

 It maximises students` chances of getting higher scores on assignments;  

 Students might look in online/paper-based dictionaries to check if certain words are 

spelled correctly,;  

 As for online assignments, students can learn how to use certain features of Microsoft 

Word. 

The disadvantages of the proofreading process:  

 It is a time-consuming process and requires increased attention,  

 Microsoft Word can detect misspelled words; 

 Students can use different platforms to check the grammar, punctuation, and spelling 

mistakes before sending their works to their peers.  

 Not every student had access to Microsoft Office Word or they did not know how to use 

the Track Changes feature.  

The advantages are of filling in the peer- and self-assessment grids are listed below:  

 Students identify their strengths and weaknesses and reflect on the challenge(s) they 

encountered.  

 Students can learn how to be objective with themselves and their peers.  

 Students can learn how to justify their points of view (i.e., how to be persuasive). 

 Students pay attention to what their colleagues are presenting so that they can fill in the 

grids.  

I see no disadvantages in asking students to fill in the peer- and self-assessment grids.  

 

III. ORAL REPORTS 

 

To improve their public speaking skills, students from the Faculty of Chemistry were 

assigned an additional task. To be more precise, they had to give their point of view by giving 

a 5-minute oral presentation in front of their colleagues. They were told that they could have 

their speech at hand in case emotions were too strong at some point, but they were not 

allowed to read everything from their papers. Meanwhile, the attendees were asked to write 
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down what they liked, what they did not like, and what grade they would propose for the oral 

reports they listened to. By the end of the class, the teacher collected students` papers. 

 

IV. CONCLUSIONS AND FURTHER APPROACHES 

 

Reflecting on the experience with the recorded presentations, I do believe that this can 

be considered an alternative to the situation in which a student skips the class when (s)he is 

supposed to present the project but only for plausible reasons. Otherwise, presentations 

should take place during classes. This way, students can get immediate constructive feedback 

on their performance.  

Given the fact that peer-review and proofreading are seen as time-consuming 

processes, some students might treat these tasks superficially. As such, extended deadlines 

and make-up work assignments might be of help to avoid such situations and to avoid 

`disastrous` grades.  

As students will have to give oral presentations during other lectures or seminars, I 

will encourage them to take part in conferences and student symposiums, this way their 

confidence while they speak in a foreign language in front of a (friendly) audience will 

increase and they will get trained for the undergraduate thesis defence. 
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