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Abstract: A significant cause for the social exclusion of the Roma is derivable from the cumulated
social and cultural gap that separates them from the rest of society. In the last few decades, the idea
emerged that educational inclusion of Roma students can be the first effective step in the social
inclusion of the Roma and the role of the teachers in this process is crucial. In our research
conducted among primary school teachers in rural educational institutions of Bihor County, we
aimed to map and analyse the attitude of primary school teachers who have Roma students enrolled
in their classes.The research is based on a quantitative approach, the method used being the
guestionnaire-based survey among primary school teachers in the Valea lerului microregion, Bihor
County, where the share of Roma students is high. Most of the teachers have a higher level of
pedagogical education, and their seniority in teaching denotes adequate experience. According to the
results, nearly three-quarters of teachers do not consciously incorporate Roma cultural elements into
their education. the teachers place the greatest emphasis on emphasizing the importance of
communication and joint programs as well as education and training. In order to improve school
performance, the most important thing is to involve parents and change their attitude, as well as
highlight support programs through which attendance at school can be increased, and the creation of
separate classes, groups and occupations in order to catch up on language, culture and motivation.
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Introduction

In the last few decades, the idea that educational inclusion of Roma students can be
the first effective step in the social inclusion of the Roma has gained ground in the
specialized literature and social-political practice. The integration process of the Roma cannot
be realized without the use of educational institutions, since they provide the social
connection opportunities and spaces that are necessary for the implementation of the
integration process.

Research conducted in various European countries pointed out that Roma students
face discrimination and the schools they attend do not meet their needs (Kiligoglu & Yilmaz
2018). The exclusion they feel in educational institutions may be one of the reasons why they
drop out of school. Roma children have the worst educational results of all countries. At least
10% of children do not attend school and less than 10% have completed secondary education.
The early school leaving rate was 67% before the pandemic (FRA, 2020). In addition,
segregation affects more than half of Roma children aged 615 in EU countries (FRA, 2022),
and this situation negatively affects children's life chances.

In the process of the educational inclusion of Roma children, the role of the teachers
is crucial. In our research conducted among primary school teachers in rural educational
institutions of Bihor County, we aimed to map and analyse the attitude of primary school
teachers who have Roma students enrolled in their classes in relations to the following
guestions:

52



1. What is the assesment of teachers concerning their own level of preparation
for the education of Roma children?

2. How teachers view the school performance of Roma students and the attitudes
of Roma parents compared to non-Roma students and parents?
3. What are the attitudes of teachers concerning the use of elements of Roma

culture in the education of Roma students and how this relates to the teachers’ satisfaction
and their evaluation concerning the school performance of Roma students?

4. What suggestions teachers have for promoting the school integration of Roma
students?

The following sections provide essential benchmarks of the theoretical framework
that was the basis of our scientific approach. After discussing briefly the main factors which
exercise an influence on the school education of Roma students the paper will outline the
main characteristics of educational services available to Roma in Romania. Following the
presentation of the research methodology, the results of the research will be presented,
structured according to the research questions. The article concludes with responses to the
research questions and reccomendations.

Literature review
Factors influencing the school education of Roma students

The specialized literature (Marburger et al. 1997; Bender-Szymanski, 2000) has
highlighted the pronounced presence of cultural ethnocentrism in teachers' narratives. Current
school culture, values and curriculum are tailored to the needs of middle-class parents. Due to
the fact that the values, perspectives, and lifeworlds of dominant groups permeate cultural
and institutional norms, the lives of members of marginalized groups are interpreted through
the lens of the dominant group and are often seen as worthless and in need of change (Bell,
1997). In this context, the ethnocentric view of the members of the majority society and their
beliefs regarding their cultural superiority is reflected in the ethnocentric character of the
schools of the majority population (Claveria & Alonso, 2003).

Another frequently mentioned characteristic of teachers' attitudes is "unconscious
racism” (Ladson-Billings, 1994, p.31), whereby some teachers consciously ignore students'
different cultural background or their poor social situation and take on the characteristic
stereotypes, including the perception of value inequality. According to many educators,
parents of students from disadvantaged cultural backgrounds support and help their children
less in learning (Bonetati, 1994; Solomon et al., 1997). Regarding the education of Roma
students, this conception reinforces the idea that these students should assimilate to succeed
in school. Similar views are represented by Lynch and Lodge (2002), according to which
culturally marginalized groups and individuals are identified as ‘other' and considered
inferior. According to Bell (1997), these groups are subject to a kind of cultural imperialism
that either makes them invisible or, when visible, surrounds them with negative stereotypes.

Contrary to such conceptions, the multiculturalist view claims that schools should
adopt an inclusive curriculum that reflects the culture, language and history of the Roma
(Bhopal & Myers, 2009). Without them, we can say that a school is not adequately prepared
to meet the needs of Roma students (Miskovic, 2009). Teachers' views of "disinterested™ and
"distant" parents can easily become a self-fulfilling prophecy and negatively affect their
expectations of students (Bonetati, 1994; Solomon et al. 1997; Valdes, 1996). Even the best
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intentions of inclusive education policies are doomed to failure if they are not complemented
by the elimination of discriminatory attitudes (Vincze & Harbula 2011, p.51).

Educational services available for Roma students in Romania

The number of Roma in Romania is 621,573 according to the 2011 census and
569,000 according to the 2021 census. Most experts agree that the census data on Roma
strongly underestimates their number (Kiss & Barna, 2012), and the results are largely
determined by the procedure of classification used in the census.

After 1990, the Roma were considered a "vulnerable group” and various more general
(social) "integration measures” were introduced, mostly uncoordinated. Research conducted
during that period (Jigau et al., 2002) reports deepening poverty, a high number of school
dropouts and poor school performance.

The Minister of Education at that time authorized the establishment of three classes in
the teacher training course (in Bucharest, Tg. Mures and Bacdu), whose purpose was to train
Roma teachers and prepare them for the education of this ethnic minority, and introduced the
study of the Roma language and Roma history. In the period 1991-1994, Gheorghe Sarau
(ministerial inspector, Romanian language teacher) developed two programs for teaching the
Romanian language and literature for teacher training classes, as well as for learning the
Romanian language in grades I-XIII. for students. The appearance of many didactic tools
followed: dictionaries, textbooks, methodological aids.

In 1998, the Ministry of Education issued an order by which the Romanian language
is considered a minority language, which can be taught four days a week in grades 1-4. and 6-
9. grade and five days a week in 5th grade. In addition, Roma history and culture, like the
history and culture of other Romanian minorities, can be studied as an optional subject.

In order to put this possibility into practice, it is necessary to train Romanian language
teachers, which became possible in 1997. The training of non-Roma teachers in the field of
Roma culture began in 2004, at the initiative of the Ministry of Education and the "Save the
Children" organization in Romania. In addition, the Ministry of Education has funded several
grants for extracurricular activities related to the right to learn Roma language, culture and
history. At the same time, it is important to emphasize that from the official point of view
schools where the Romanian language is taught cannot be considered segregated schools
(Vincze& Harbula, 2011, p.11).

The idea of a "multicultural curriculum™ is one of the important developments in
education policy. Ministerial Decree 1529/2007 emphasizes the need to develop information
about diversity in the school curriculum. This decree makes it mandatory to introduce
knowledge about the history of minorities living in Romania. Ministerial Decree 3774/2008
provides for the introduction of two new optional subjects in the school curriculum, these are
Intercultural Education at secondary school level; and Human Rights in the high school
(Vincze, 2011).

At the same time, the ministry ordered the appointment in the county school
inspectorates of a school inspector who deals with the integration of Roma and encourages
the teaching of the Romanian mother tongue for 3-4 hours a week in the school units attended
by Roma students. The staff in these schools were recruited from among professionally
qualified and unqualified young Roma (graduates) who, in order to improve their knowledge
of the Romani language, participated in one-month summer training courses organized by the
Ministry with the support of UNICEF.

The strategy of the Ministry of Education regarding the education of students from
Roma communities was published in 1998, largely in the spirit of imposing positive
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discrimination. Among its objectives was, among others, the measure related to encouraging
young Roma to go to university, with the aim of creating a young Roma intelligentsia. To this
end, the number of places reserved for Roma students at universities has been increased and
the opportunity to study the language and history of the Roma has been offered. At several
universities in the country, such as in Bucharest, Cluj, Timisoara, in addition to the reserved
places, around 150 places were provided annually for the Roma. Starting with the 1998/1999
academic year, the chair of Romanian language and literature was established within the
foreign languages section of the University of Bucharest.

In the following years, the focus shifts from integration to inclusion. Specific social
programs were launched to support the education of children from disadvantaged families:
the "Corn and milk" program (2002), the "Free tuition assistance™ program (2002), the
possibility of granting social scholarships. The "Second Chance" program (1999) was
launched for young people and adults who have not completed their primary education. From
the 2001-2002 academic year two places were provided for Roma students in all vocational
and secondary schools.

Also, since the beginning of the 2000s, some colleges and universities (mainly for
social workers, teachers and candidates for Romanian language teachers) have offered free
places for young Roma and, although sporadically, the training of Roma teachers has also
started at some universities. The County Inspectorates for Education appointed the first
educational inspectors responsible for Roma education, whose competence includes the
organization and monitoring of Roma education in each county, as well as the collection of
relevant statistical data.

In 2007, the possibility of using the school mediator in schools with a large proportion
of Roma students (over 15%) where there are enrollment and dropout problems was
"officialized" at the ministerial level. The first Romanian language textbooks and auxiliary
materials were written, the number of which increased over the years. With Romania’s
accession to the European Union, the number of decrees and decisions regulating the school
integration of Roma children has increased.

"Ineffective strategies without a budget™ (Caraivan, 2017) have had few results in
practice, this is supported by international and national reports that have examined the
situation of the Roma in recent years. In 2018, Romania was among the countries where 80%
of Roma lived below the poverty line. Although their income situation has improved in
absolute terms, the income gap between the Roma and non-Roma population is growing
(IRES, 2018). Ethnic discrimination against Roma in access to education, healthcare and
social assistance is still typical (FRA, 2021). There are still significant differences between
Roma and majority children in school participation, educational attainment and school
performance (IRES, 2018; FRA, 2021). According to a survey from 2018, half of the Roma
with a maximum of VIII education could not/or could write with great difficulty (IRES,
2018).

In the 2022-2027 government strategy, reducing school dropout, fully enrolling Roma
children in school, improving the quality of education in Roma-majority and isolated schools,
promoting interculturalism, creating an inclusive school environment, and preserving the
cultural identity of Roma students are again objectives important (Strategy 2022-2027).

Methodology

The present research is based on a quantitative approach; the method used is
guestionnaire-based survey among primary school teachers in the Valea lerului microregion,
Bihor county, where the share of Roma students is high. The questionnaire was completed
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online in April 2020. The invitation to complete the questionnaire was addressed to teachers
who have at least one Roma student in their class. A total of 155 respondents completed the
questionnaire.

The majority of teachers participating in the research (n = 155), 98.7% (n = 153) work
in state institutions, while only 1.3% (n = 2) teach in private institutions. Regarding the
distribution of educational institutions by settlement, it can be established that the majority,
I.e. 69.7% (n = 108), operate in villages, 21.9% (n = 34) in small towns and 8.4% (n = 13) in
large cities.

Table 1. The average ethnic characteristics of the classes of teaching staff
participating in the research

N Minimum Maximum M SD Variance
Total number of
students 129 28 17,78 4,808 23,113
Romanians 129 0 27 1,74 4,908 24,086
Hungarians 129 0 26 9,26 7,126 50,786
Roma 129 0 27 6,76 6,000 35,996
Other ethnic groups 129 0 2 ,02 ,196 ,039

Table 1 was compiled based on the responses of 83% (n = 129) of the teachers
participating in the research, the results refer to the teachers' own classes. 26 teachers (17% of
participants) did not comment on the ethnic composition of their class. Looking at the
database, although we can identify some classes with only Romanian, only Hungarian and
only Roma ethnic composition, in most cases the mixed ethnic composition is typical. In
total, 27% of the classes of teachers participating in the research were students of Romanian
ethnicity (M = 1.74, SD = 4.90). The high value of the deviation refers to the relatively
uneven distribution of students per class, which means in practice that some classes are
attended entirely or predominantly by students of Roma ethnicity.

The teaching staff participating in the research teach in institutions where the
combined use of Romanian and Hungarian is the most frequent (44.5%, n = 69). In 37.4% (n
= 58) of cases only Hungarian, and in 16.8% (n = 26) only Romanian, and in one case (0.6%,
n = 1) Romanian, Hungarian and Roma, as well as Romanian, Hungarian and German.

Regarding the languages of instruction used in classes, teaching in Romanian is
20.6% (n = 32), Hungarian in 78.1% (n = 121), with a combination of Hungarian and
Romanian in 0.6 % (n = 1), while the use of other languages also occurs in 0.6% (n = 1). The
data show that the teachers participating in the research teach in institutions in ethnically
heterogeneous localities where a significant Hungarian-speaking national minority lives.

Regarding the social situation of the students, Roma students from families living in
extreme poverty attend 52.3% (n = 81) of the classes of the teachers participating in the
research, with 1-2 affected students per class most often in 49.4% of cases (n = 40), but there
are ten classes also, where almost the entire staff (10-16 students) comes from families living
in deep poverty. Students from non-Roma families living in extreme poverty attend 18.1% (n
= 28) of the classes participating in the research, the most common being 1-1 affected
students per class (in 13 cases, which corresponds to 46.4%). We identified only one class
where 13 non-Roma students come from extreme poverty. The ratio of Roma students living
in extreme poverty per class is 4.45 on average, while that of non-Roma students is lower, on
average 2.68.

The questionnaire for teaching staff reviews the educational environment in the
school, the ethnic and linguistic origin of the students, as well as the attitudes of teaching
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staff towards the education and preparation of students from different -ethnicities.
Structurally, the questionnaire includes the following units:

1. General information about the educational institution and the experience of the
teacher:

* Location of teaching (big city, small town, village).

* Type of institution (state, private, church).

* The language of instruction in the school and in the given class.

» The number of classes taught by the teacher and the ethnicity of the students in
them.

2. Analysis of the social and educational situation of students:

* Questions about the social situation of Roma and non-Roma pupils, including
extreme poverty, state care and disability.

» Students' language skills and their use in different contexts (at home, in the
classroom, communication with peers and teachers).

3. Educators' opinions and attitudes regarding learning processes:

 Evaluation of school performance of Roma students compared to non-Roma
students.

* The effect of Romani language and culture education on students' attitudes and
performance.

* School teachers' satisfaction with the school performance and attitude of different
student groups.

4. Self-assessment of teachers' preparation:

« Self-reflection on the preparation for the education of children from Roma and non-
Roma communities.

* Pedagogical qualification, educational status and didactic degrees.

5. Educators' suggestions and the integration of Roma culture into education regarding
the improvement of Roma students' school performance, their attitude to school and learning,
and the improvement of Roma parents' involvement in school.

Results
Self assesment of teacher competencies in the education of Roma children
The values related to the preparation of teachers are presented in Table 2.

Table 2. Evaluating the preparation of teachers based on their own assessment

Do you feel prepared for the Do you feel prepared for the
education and upbringing of  education and upbringing of

children from Roma children from non-Roma
communities? communities?

Valid answers 155 155

No answer 0 0

Average (M) 3,79 4,68

Median (Md) 4 5

Dispersion (SD) 1,204 0,654

Minimum 1 1

Maximum 5 5
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The teachers participating in the research (n = 155) rate their own preparation for
teaching children from non-Roma communities significantly higher (Md = 5.00, SD = 0.654)
than for children from Roma communities (Md = 4.00, SD = 1.204). The standard deviation
is lower for non-Roma students, which indicates more consistent opinions, while in the case
of Roma students, the differences in opinion are greater, which indicates that some teachers
find it less challenging to educate Roma, while others find it more challenging. Based on the
results of the Wilcoxon signed rank test, we can conclude that the measured differences are
statistically significant (Z = - 8.02, p < .01). However, in both cases the median values are
high, so in general it can be stated that the teachers rate their own preparation very favorably.

Summarizing the above results, it can be said that a significant part of the 155
teachers participating in the research perceived that the performance of Roma students is
lower compared to their non-Roma students, and that they are less satisfied with the school
performance of Roma students and their parental support. According to the data, although
teachers generally consider themselves prepared, they are less confident when it comes to
working with Roma students, so the school integration of Roma students is a professional
challenge for the majority of teachers. The differences we measured were statistically
significant.

Attitudes of teachers towards Roma students school performance

The attitudes of the teachers (n = 155) towards the students were examined based on
several aspects. First of all, in this subsection, we analyzed whether, according to the
teachers, there is a difference in the school performance of Roma and non-Roma students,
how satisfied they are with this performance, and how prepared they feel to teach Roma
children.

When asked if they see a difference in the school performance of Roma and non-
Roma students, the majority of respondents, 73.9% (n = 113), believe that the performance of
Roma students is lower or much lower. Within this, 21.9% (n = 34) evaluate the performance
as much weaker, while 51.0% (n = 79) only see it as weaker. In contrast, only 8.4% (n = 13)
consider the performance to be better or much better. In the remaining 18.7% (n = 29), which
corresponds to a fifth of the responding teachers, the performance of Roma students is the
same as that of non-Roma students (Table 3).

Table 3. How does the school performance of Roma students compare to that of
non-Roma students?

N %
Much weaker 34 21,9
Weaker 79 51,0
The same 29 18,7
Better 11 7,1
Much better 2 1,3
Total 155 100,0

We also analyzed the previous set of questions with the help of several additional
scale-type questions that can shed light on the details of Roma and non-Roma students'
school performance, their attitude to learning and school, and their parental support. With this
analysis, our goal is to better explain why the performance of Roma students is seen by the
majority of teachers to be lower than that of non-Roma students.
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Table 4. Teachers' satisfaction with the performance of Roma and non-Roma

students
How How
How How satisfied:  satisfied:
satisfied: satisfied: withthe  with the
with the  with the attitude attitude
How attitude  attitude  of non- of non-
satisfied: How ofnon- ofnon- Roma Roma
with the satisfied: Roma Roma parents parents
school with the students students towards  towards
performance school towards towards school school
of non- performance school school and their  and their
Roma of Roma and and children's children's
students students learning learning education education
Valid answers 150 155 155 155 155 155
No answer 5 0 0 0 0 0
Average (M) 3,66 2,58 3,75 2,54 3,78 2,37
Median (Md) 4 3 4 3 4 2
Dispersion(SD) 1,029 1,006 1,047 1,089 0,989 1,122
Minimum 1 1 1 1 1 1
Maximum 5 5 5 5 5 5

According to our data (Table 4), the responding teachers (n = 155) generally rate the
school performance of non-Roma students higher, Md = 4.00 (SD = 1.029), while the
performance of Roma students is Md = 3.00 (SD = 1.006). The standard deviation is similar
for both groups, so the answers are equally distributed. The measured differences are
statistically significant (result of the Wilcoxon test: Z = - 8.52, p <.01).

We also received a similar answer to our satisfaction question regarding school
attitude: in the case of non-Roma students, we received a higher evaluation (Md = 4.00, SD =
1.047), compared to the value of Md = 3.00 (SD = 1.089) for Roma students. The standard
deviation is slightly higher for Roma students, from which we can infer several different
opinions among teachers. In this case too, the measured differences are statistically
significant (according to the Wilcoxon test, Z = - 8.45, p < .01).

Similar to the results above, the attitude of non-Roma parents is rated better, MD =
4.00 (SD = 0.989), while the median value for Roma parents is only MD = 2.00 (SD =
1.122). Here, too, the standard deviation is higher for Roma parents, which indicates a greater
difference of opinion among teachers. In this third and last examined case, the measured
differences are statistically significant (Wilcoxon test results Z = - 8.52, p <.01).

Incorporating Roma culture into educational activities

During their activities at school and outside school, three quarters of teachers do not
incorporate the elements of Roma culture in any way: only 25.8% (n = 40) of the participants
in the questionnaire answered yes, compared to the majority (74.2%, n = 115), who do not
make efforts to integrate Roma culture at school. Those teachers who still do this were able to
explain how they did their activities in the context of an open question. The number of valid
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explained answers to the open question is somewhat lower than the previously mentioned
value, as 23.23% (n = 36) of respondents answered in detail, compared to 76.77% (n = 119)
who did not answer.

The responses received can be divided into four categories according to the types of
cultural elements incorporated:

1. Celebrating Roma cultural holidays and dedicated days, presenting Roma folk
costumes, watching discussions, images and videos: 6 responses (16.7 %).

2. Educational activities, such as historical, linguistic, cultural education: 13 answers
(36.1%).

3. Artistic and creative activities such as dance, singing, music, visual arts: 10
responses (27.8%).

4. Interactive and community activities, such as International Roma Day, Mother
Language Day and other activities involving families: 7 responses (19.4%).

It can be concluded that those teachers (valid answers: n = 36) who integrate Roma
culture in education do so in a variety of ways: most often, educational activities dominate
among the answers (36.1%, n = 13), which they are historical, linguistic and include cultural
education. Also important are artistic and creative activities (27.8%, n = 10), including
dancing, music and singing. Interactive and community activities are also present (19.4%, n =
7) in a similar proportion to Roma holidays and cultural days (16.7%, n = 6).

However, the results also indicate that the majority of teachers do not incorporate in
any way the elements of Roma culture in the activities they hold for students, which is shown
by the high rate of missing answers (76.77%, n = 119). Possible explanations for this are that
the teacher himself does not know these cultural elements, does not consider them important
or is not interested in the subject itself.

We examined the use of different languages spoken by Roma students both in the
family and at school. The results show that bilingualism or multilingualism is characteristic
of Roma students attending teachers' classes. According to our data, 40.0% (n = 62) of
students speak Hungarian, while 17.4% (n = 27) speak Romanian and Hungarian, and 18.1%
(n = 28) speak Romanian as well as Hungarian and Romanian. The proportion of people who
speak only Romanian is 10.3% (n = 16).

At home with their families, the majority of Roma students (50.3%, n = 78) speak
Hungarian, 13.5% (n = 21) speak only Romanian, while a very small group (1.9%, n = 3)
speak Romanian and Romani. Those who communicate in Hungarian and Romani (16.8%, n
= 26) and in Romanian, Hungarian and Romani (7.1%, n = 11) are also a significant part of
the group. Other languages were recorded in only one case (0.6%).

During communication in the classroom, 63.2% (n = 98) of the students speak
Hungarian and 12.9% (n = 20) Romanian. Those who use Hungarian and Romani (11.0%, n
= 17) and Romanian and Hungarian (3.2%, n = 5) are fewer. The proportion of Romanian,
Hungarian and Romani speakers is also marginal (2.6%, n = 4).

In communication with non-Roma students, the Hungarian language dominates in
77.4% (n = 120), while 15.5% (n = 24) speak Romanian and 5.8% (n = 9) speak Romanian
and Hungarian. The proportion of students who communicate in the Romani language is only
1.3% (n = 2).

In school lessons, Hungarian is used with a frequency of 55.5% (n = 86), Romanian
in 20.0% (n = 31) and Romanian and Hungarian in 23.2% (n = 36) cases. The proportion of
people who communicate in Romanian, Hungarian and Romani at the same time is minimal
(0.6%, n=1).

During school breaks or in other activities, teachers speak Hungarian in 72.3% (n =
112), Romanian in 20.0% (n = 31) cases and Romanian and Hungarian in 6.5% (n = 10)
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cases. The proportion of teachers who use both Romanian, Hungarian and Romani languages
is0.6% (n =1).

Teachers communicate with parents of Roma students in 70.3% (n = 109) only in
Hungarian, in 19.4% (n = 30) only in Romanian, and in 10.3% (n = 16) in both languages.

Interpreting the data from the perspective of Roma students, it can be concluded that
they are usually multilingual, as they speak widely Romanian, Hungarian and the Romani
language. So, they are able to adapt to different linguistic environments, probably because
they depend on social contact with other ethnic groups living in the settlement.

Although the Romani language is present in all areas of communication, its use is
significantly lower than that of other languages. In particular, it has a minimal role in the
communication with the non-Roma students in the class and in the lessons taught by the
teacher. This raises questions from the point of view of linguistic integration and cultural
preservation, since, according to the present data, the school does not sufficiently support the
preservation of the linguistic and cultural identity of Roma students.

The third research aspect concerns the teaching and use of Romanian language and
culture in education, and we asked our teacher respondents to evaluate its usefulness. Our
results are presented in Table 5. Teachers could give their answers on a scale from 1 to 5,
where the meaning of the values was as follows: 1 - do not agree at all, 2 - disagree to a small
extent, 3 - take a neutral position, 4 - of agree to a small extent, agree to a large extent.

Table 5. Evaluation of the teaching and use of Romanian language and culture in
education from the perspective of teachers

It would help Roma It would improve It would improve It would make

studentsto havea  the school the relationship school more
positive attitude performance of of Roma parents  familiar for
towards learning. Roma students. with the school. Roma children.
Valid 155 145 145 146
answers
No answer 0 10 10 9
Average
2,58 2,48 2,32 2,51
(M)
Median
(Md) 3,00 3,00 2,00 2,50
Dispersion
(DP) 1,178 1,155 1,148 1,239
Minimum 1 1 1 1
Maximum 5 5 5 5

It can be concluded that, on average, the teachers have a close to neutral position
regarding the effect that the teaching of the Romani language and culture would have on the
attitude of Romani students towards learning (Md = 3.00). If we also consider the mean (M =
2.58), which is slightly lower than the average value of the scale, it may even indicate a
skepticism on the part of the teachers. The standard deviation of the answers (SD = 1.178)
denotes the fact that the opinions are divergent, that there is no unanimous view on the
impact of education in this field.

We received similar responses to the question of whether teaching Roma language
and culture would improve school performance of Roma students: Md = 3.00, reflecting a
rather neutral attitude. However, the average value is lower than this (M = 2.48), so most
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respondents are less sure that teaching the Romanian language and culture would improve the
school performance of Roma students. The standard deviation of the answers (SD = 1.155) is
still relatively high, which indicates the existence of some differences of opinion among the
teaching staff. However, the majority opinion tends towards the neutral-uncertain direction.

The next question aims to improve the relationship of Roma parents with the school
by teaching Roma language and culture. In this regard, teachers are even less optimistic (Md
= 2.00), the mean (M = 2.32) is also low, indicating that most respondents do not see a
significant impact of teaching Roma language and culture in the sense that the parents are
also involved. The standard deviation is also large (SD = 1.148), which indicates significant
differences among teachers' opinions.

The fourth question of our current research aspect concerns whether it would make
school more familiar to Roma children if they taught Roma language and culture with a
greater emphasis. Teachers' opinions are clustered around less agree and neutral responses
(Md = 2.50, M = 2.51), so they less agree with the above statement that this could increase
family status of Roma children. The standard deviation of the responses (SD = 1.239) is the
largest in relation to this question, which indicates the greatest division between teachers'
opinions.

It can be stated that there is no clear consensus among teachers regarding the positive
effects of education in Romani language and culture on Romani students and their parents.
Skepticism and shifting opinions prevail, suggesting that while some see the potential
benefits, most are less convinced.

Recommendations for more effective school catch-up of Roma students

During the research, with the help of open-ended questions, we sought the opinions
and suggestions of teachers in relation to three issues, which aim to catch up with Roma
students more effectively:

1. How can the school performance of Roma students be improved?

2. How can Roma students' attitudes towards school and learning be improved?

3. How can Roma parents' attitudes towards school and their children's education be
improved?

1. Concerning opportunities to improve the school performance of Roma students we
received 151 valid responses, which we first classified into categories, and then quantified the
received data according to their frequency. Each answer was classified into only 1-1
category.The established categories are the following:

a) Ensuring school attendance and its regularity (14.57%, n = 22) means the answers
that suggested the importance of attending classes and school activities.

b) Creation of separate classes, groups or programs (12.58%, n = 19).

c¢) Under parental involvement and change of attitude (22.52%, n = 34), we classified
the answers that aimed to make parents understand the importance of learning.

d) Under support programs and assistance (20.53%, n = 31), we classified various
catch-up programs, the work of support teachers, after-school programs and other support
measures.

e) Linguistic and cultural understanding (11.92%, n = 18) summarizes the responses
aimed at overcoming language barriers and improving cultural understanding.

f) Arousing motivation and interest (17.88%, n = 27) are aimed at strengthening a
positive attitude towards learning among students.
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Based on the results, the greatest emphasis is placed on involving parents and
changing their attitudes, as well as on support programs and assistance.

2. We also asked the school teachers for suggestions on what they think should be
done in order to improve the attitude of Roma students towards school and learning. We
received 150 valid responses, which we first classified into categories, and then quantified the
received data according to their frequency. Each answer was classified into only 1-1
category. During the analysis, we distinguished the following answer groups:

a) The role of teachers and educational institutions (20%, n = 30) includes the
responses that emphasize the proactive role of teachers and educational institutions in the
development of the educational environment, such as the emotional support provided by
teachers, the introduction of better pedagogical practices and the making the school
environment friendlier.

b) Involvement and education of parents (26.67%, n = 40) summarizes the answers
that emphasize the active participation and information of parents regarding the importance
of learning. As an example, we can mention parent information and workshops, during which
parents are involved in school activities, thereby improving the attitude of parents, which
fundamentally affects the attitude of the child as well.

c) Social and cultural integration (16.67%, n = 25) are aimed at managing cultural
differences between students, such as various integration programs, increasing awareness of
minority groups, overcoming prejudices, improving relations between Roma and non-Roma
students, especially disadvantaged groups.

d) Material and infrastructural support (13.33%, n = 20) aggregates proposals aimed
at reducing financial disadvantages, such as the acquisition of free or subsidized school
equipment, thus increasing the provision of equal opportunities for students.

e)Motivational and emotional support for participation in education (23.33%, n = 35)
includes those suggestions that aim to positively reinforce students, ensure success
experiences, and create emotional security in terms of students' mental well-being and
improving school performance.

Based on the results, it can be concluded that, according to the teachers, the Roma
students' attitude towards school and learning can be increased by strengthening the
educational environment, social integration and parental involvement, and the motivation of
the students also plays a significant role.

3. We asked the teachers how they think the attitude of Roma parents towards school
and their children's education can be increased. The number of valid answers for this proposal
is also n = 150, which answers were classified into a total of 6 categories and then quantified
according to the frequency of occurrence of the answers. Each answer was classified into
only 1-1 category.During the operation, we distinguished the following categories:

a) The category of communication and joint programs (25.33%, n = 38) summarizes
the answers that mention communication between parents and teachers, the organization of
joint programs with parents and regular parent-school counseling.

b) Emphasizing the importance of education and training (26.67%, n = 40) similarly
to the previous category, they also aim to provide adequate information to parents, during
which parental awareness could be increased. In this category, we have also classified further
training proposals involving different parents.

¢) Involving parents in school life (14.67%, n = 22) summarizes the answers and
suggestions referring to equal treatment.
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d) Motivating parents (20%, n = 30) also includes many proposals, which include
financial support and scholarships available for different students, which would take a
significant financial burden off families.

e) Structured regulations and requirements (6.67%, n = 10) refer to those answers that
would impose obligations on parents that would oblige them to actively participate in the
school education and upbringing of their children.

f) Recognition and treatment of problems (6.67%, n = 10) is a category that includes
early recognition and mitigation of difficulties affecting families.

According to the results, the teachers place the greatest emphasis on emphasizing the
importance of communication and joint programs as well as education and training. The
involvement of parents and ensuring equal treatment is also of prime importance, while
structured regulations and recognition of problems are less relevant according to the
responding teachers.

Based on the answers to the open questions, we identified the factors that can help the
school integration of Roma students. In order to improve school performance, the most
important thing is to involve parents and change their attitude, as well as highlight support
programs through which attendance at school can be increased, and the creation of separate
classes, groups and occupations in order to catch up on language, culture and motivation.

The development of the educational environment and the strengthening of social and
cultural integration, as well as of the motivational and emotional support are important in
shaping attitudes towards school and learning. The active involvement and information of
parents is also relevant, as according to the respondents, it can positively influence students'
attitudes.The attitude of the parents of Roma students should also be improved according to
the results, which can be achieved through appropriate and frequent communication and joint
programs, in addition to motivating parents and ensuring equal treatment.

If we want to capture the three most relevant aspects of the research topic, then the
improvement of parental involvement and attitude would be the first, since this factor was
raised in all three questions and parental attitude has a direct impact on students’ motivation
and their success at school. As the second most relevant aspect, we have identified support
programs and assistance, which can provide answers to the social challenges experienced by
students. Based on the results, we consider the third most relevant aspect to be the motivation
and interest of students, which can contribute to the awareness of students and their parents
towards education.

Conclusions

During the quantitative questionnaire research, we examined the school environment
of the participating teachers. The vast majority of teachers work in state-run schools, and the
majority of them teach in villages. In the study, we focused on the situation of students in
teachers' classes with regard to those living in extreme poverty, those in state care, adopted
children, those placed in foster care, as well as children with disabilities. The number of
Roma students from families living in extreme poverty is statistically significantly higher
compared to the proportion of non-Roma students living in extreme poverty.

The linguistic environment of the institutions is characterized by the combined use of
Romanian, Hungarian and Romani languages, as the research was carried out in settlements
inhabited by national minorities. The teachers' classes are characterized by ethnic and
linguistic diversity. The class sizes are usually between 12 and 25 students, the ethnic
composition of the sample is characterized by a high proportion of Hungarian students, the
distribution of Romanian and Roma students differs significantly by class. In this way, we
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can consider our first research question as answered, regarding how the class numbers
develop and what characterizes their ethnic distribution.

Concerning the first research question, most of the teachers have a higher level of
pedagogical education, and their seniority in teaching assumes adequate experience.The
teachers rate their own preparation highly, especially in the field of teaching non-Roma
students, however in relation to the education of Roma students the teachers feel less
prepared, although we measured high values here as well.

Related to the second research question, the vast majority of teachers, 73.9%, believe
that the school performance of Roma students is generally lower than that of non-Roma
students. This difference is also reflected in students' attitudes towards school and parental
support, where non-Roma students and their parents received better evaluations. The
measured differences were statistically significant.

Regarding the extent and how teachers incorporate elements of Roma culture in their
activities with students in and out of school (research question no. 3) our research data shows
that almost three quarters of teachers do not consciously incorporate cultural aspects of the
Roma in their education. The minority of educators who include Roma cultural elements do
so by: celebrating Roma cultural holidays and days, educational activities such as history,
language, cultural education and creative and artistic activities.

Roma students are usually multilingual, as they speak Hungarian, Romanian and
Romani languages widely. Despite this fact, the use of the Romanian language in school
lessons and in communication between students is significantly lower than that of other
languages. This suggests that the school does not provide sufficient support for the
preservation of the Roma language and culture.The attitude of teachers regarding the
potential positive effects regarding the integration of Roma students of the introduction of
education in the Romanian language and culture is mostly neutral or even skeptical. In the
case of Roma children, they do not see any significant effect of parental involvement.

Part of the objectives of our research is to collect and analyse the proposals of
teachers regarding the school catch-up of Roma students (research question 4). According to
the teachers, the most important step is to ensure regular school attendance and increase
school attendance. In addition, they called for the creation of separate catch-up classes or
groups. Increasing parental involvement and changing their attitude is extremely important,
and several support programs and assistance were proposed, such as afterschool programs or
the employment of support teachers.

Overcoming language and cultural barriers and generating motivation and interest in
learning are also essential elements. The students' attitude towards school and learning could
be implemented through the active involvement of teachers and educational institutions. The
involvement of parents and the strengthening of their educational role, social and cultural
integration programs, financial and infrastructural support, as well as the motivation and
emotional support of students in education are also important according to the teachers. The
attitude of Roma parents towards school and their children's learning was also formulated as
a goal to be achieved, the means of this could be better communication and the organization
of joint programs, emphasizing the importance of education and upbringing, and the
involvement of parents in school life.

Based on the results of the research and starting from the answers to the open
questions, we identified some factors that can help the school integration of Roma students.
In order to improve school performance, the most important thing is to involve parents and
change their attitude, as well as highlight support programs through which attendance at
school can be increased, and the creation of separate classes, groups and occupations in order
to catch up on language, culture and motivation.

65



If we want to capture the three most relevant aspects of the research topic, then the
improvement of parental involvement and attitude would be the first, since this factor was
raised in all three questions and parental attitude has a direct impact on students' motivation
and their success at school. As the second most relevant aspect, we have identified support
programs and assistance, which can provide answers to the social challenges experienced by
students. Based on the results, we consider the third most relevant aspect to be the motivation
and interest of students, which can contribute to the awareness of students and their parents
towards education.

In order to achive this, it would be important that teachers support the promotion of
those elements of Roma culture that parents and children are proud of. They must guarantee
equal opportunities and recognition for all and promote everyone's right to participate in
school and extracurricular programs. To achieve this, well-developed strategies and
integrated projects are needed to act as effective antidote against educational and social
exclusion.
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